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Introduction

As a Christian and fully inclusive educational community, Chelsea Academy’s aim is to foster each student’s unique gifts and talents while meeting their needs and raising their aspirations. This will be achieved by creating a stimulating learning environment where high expectations and standards are the norm, where lessons are both rigorous and challenging. At Chelsea Academy we maintain that learning should be a rewarding and enjoyable experience for everyone We will be seeking to develop opportunities for a collaborative approach to the planning and delivery of the curriculum. We believe that appropriate learning and teaching experiences help students to lead happy and fulfilled lives. 

Aims of the policy 
· To describe the vision of learning and teaching at Chelsea Academy

· To ensure a consistency of approach 

· To establish our expectation of students as learners

· To establish Chelsea Academy’s expectation of teachers as facilitators of learning

· To develop a curriculum which is co-constructed by the students and teachers, encouraging students to become partners in their own learning 

· To describe the key features of excellent lessons (Teaching techniques / methods)

· To ensure a safe, stimulating and motivating learning environment for all.

· To provide a range of different teaching and learning approaches which accommodate numerous learning styles. 

· To develop opportunities for students to accelerate their progress through the curriculum.

Vision of Learning and Teaching at Chelsea Academy

Through learning and teaching students at Chelsea Academy will be inspired to develop a passion for learning, become effective and reflective lifelong learners and realise their full potential. We will develop a learning focused ethos that creates a tangible excitement for learning throughout the Academy. 

Roles and responsibilities 
Students

Chelsea Academy students will be encouraged to be enthusiastic and effective learners, by:

· Valuing and respecting contributions made to learning by their teachers and peers

· Actively participating in lessons either individually or in a group context 

· Discussing their learning and progress with parents 

· Regularly checking their performance and progress data with their parents through the Academy Learning Platform.

· Meeting all independent learning deadlines agreed with their teachers

· Being ready to learn by having good attendance and being punctual for lessons with the correct equipment.

· Taking a pride in the presentation of their work

· Being reflective about their learning so that they know how well they are achieving and what they need to do to improve

· Setting themselves challenging targets

· Responding positively to challenges and to persevere when they encounter difficulties

· Managing their time effectively.

Subject teachers – The role of the class teacher is to:

· Demonstrate a passion for learning and an enthusiasm for their curriculum area.

· Ensure that lessons are carefully planned and well paced with the needs of each learning group and students in mind

· Ensure that all students are fully aware of the learning objectives and expected learning outcomes 

· Have a thorough and up-to-date understanding of their subject area 

· Sustain interest through a variety of learning and teaching strategies

· Make learning relevant to the demands and challenges of their students

· Reward students’ progress and achievement on a regular basis

· Build in activities that cater for a range of learning styles

· Have high expectations of every student

· Have excellent classroom management skills

· Ensure that students stay on task and are engaged in their learning

· Set independent learning tasks to assess, consolidate or extend understanding and knowledge

· Develop positive working relationships with students based on Christian values such as: respect for the life and dignity of each individual; honesty; compassion; forgiveness; reconciliation; servant leadership; equality and justice.

· Use assessment to plan lessons and assist students in making excellent progress

· Learning resources are used effectively, stimulating learning and sensitively reflecting different groups, cultures and backgrounds

· Plan the effective involvement of Teaching Assistants with agreed roles and responsibilities so that the needs of individual students are met

· Make sure classrooms are motivating and purposeful learning environments, including displays of students’ learning and explanations of relevant success criteria

· Reflect on the impact of their practice and their training needs

· Keep parents informed about students’ progress using the Academy Learning Platform.

· Treat all scenarios in the Academy as learning experiences

· Establish learning opportunities with other schools, academies and organisations locally, nationally and internationally

· Ensure that the behaviour for learning policy is adhered to in order facilitate effective learning and teaching

· Highlight cross-curricular links and liaise with other curriculum areas 

· Develop their students’ skills and competencies as well as subject knowledge.

The role of the Faculty and Curriculum Leader is to:

· Monitor the quality of learning and teaching in their faculty/ curriculum area through a variety of strategies including observations, work checks, student interviews and questionnaires

· Support members of their faculty/curriculum area in the delivery of high quality learning and teaching

· Encourage a regular dialogue within their faculty/curriculum area on learning and teaching 

· Promote consistency across the faculty/curriculum area to ensure a high quality experience for all students at Chelsea Academy

· Identify areas for professional development for themselves and members of their faculty/curriculum area

· Induct new staff into the procedures and expectations in their faculty/curriculum area

· Model high quality learning and teaching for the members of their faculty/curriculum area

· Be aware of the latest developments in learning and teaching in their subject area and ensure that all teachers within their faculty/curriculum area are aware of any such developments.

· Facilitate the sharing of good practice in within and across curriculum areas

· Ensure that the Academy’s Learning and Teaching Policy is implemented within their faculty/curriculum area

· Support members of the faculty/curriculum area with classroom management

· To use the performance management framework to reinforce the Academy’s commitment to high quality learning and teaching
The role of the Academy’s Leadership Team is to:

· Ensure that there is consistently high quality of learning and teaching across the academy and particularly within the faculties that they line manage.

· Ensure that a well-managed and stimulating environment conducive to high quality learning and teaching is maintained throughout the Academy

· Promote dialogue with staff on learning and teaching and provide a framework for good practice

· Support staff with classroom management and provide an appropriate programme of INSET on an individual and collective basis 

· Monitor learning and teaching through a variety of strategies, including classroom observations, interviewing students, work checks, analysis of examination results, faculty audits and effective line management.

· To use the performance management framework to reinforce the Academy’s commitment to high quality learning and teaching

· Establish a system of peer observation across departments so that best practice is shared across the curriculum

· Model high quality learning and teaching for all staff

The role of Governors is to:

· Support the Principal and the Leadership Team in the appointment of high quality staff

· Monitor aspects of learning and teaching within the Academy as identified in the Academy Development Plan 

· Monitor the allocation of resources

· Ensure that the Academy buildings and premises are best used to support learning and teaching

The Role of Parents is to:

· Regularly discuss learning and progress with their child

· Engage in a dialogue with the Academy about their child’s progress 
· Encourage their child to complete independent learning tasks to the best of their ability by providing structured time and an environment conducive to home learning. 
· Ensure that their child is ready to by having good attendance and being punctual for lessons with the correct equipment. l
· Attend information and parents’ evenings organised by the Academy relating to their child’s learning. 
Personalised learning within the classromm 

Inspired by St Paul’s letter to the early Christian community at 

Corinth we are challenged to work together and acknowledge the different gifts each one brings to the life of our Christian educational community. We believe that every student has, unique gifts, learning styles and talents. By personalising their learning we will support each student in realising their full potential. Personalised learning involves students becoming active participants in their own learning, not just passive recipients. 

We offer opportunities for children to learn in different ways. These include:

· investigation, discovery and problem solving;

· research;

· group work;

· paired work;

· independent work;

· whole-class work;

· asking and answering questions;

· fieldwork and visits to places of educational interest;

· creative activities;

· accessing a variety of audio and visual  media;

· debates, discussions, role-plays and presentations;

· designing and making things;

· participating in practical activities

· visiting speakers.

ICT

Students will have access to ICT facilities and the Academy Learning Platform in every lesson. This will enhance creativity, extend learning opportunities, and support a personalised approach to the curriculum. 

Assessment for Learning 

In order for learning and teaching to be successful the principles of assessment for learning need to be embedded throughout the Academy.

For students to receive a truly personalised education, it is vital that assessment strategies are used effectively, so that both the teacher and the student are able to identify where students are in their learning, where they need to go, and how best to get there. Teachers should be aware of how their students learn so that they can make effective use of a variety of learning strategies, which will meet their students’ needs and aspirations. 
(For further details please see Chelsea Academy’s Assessment for Learning Policy.)

Curriculum Co-construction
Chelsea Academy aims to fully involve students fully the in construction and delivery of the curriculum and the learning strategies employed. 
Teachers should ensure that:

· Students are involved in the planning of lessons and series of lessons

· Students are given the opportunities to take responsibility for activities within the lessons eg, preparing a starter activity.

· As part of the plenary, teachers gain feedback from the students about the success of the learning strategies employed within the lesson and use feedback for future learning activities
Faculty/Curriculum leaders should ensure that students are involved in all aspects of planning and delivery of the curriculum.

Differentiation

Differentiation is the mechanism whereby all students are appropriately challenged and supported in their learning.

Types of differentiation:

· By resource

· By student groupings

· By task

· By teacher/teaching assistant

· By questioning

· By outcome


Teachers should select appropriate differentiation strategies, which could include:

· set differing tasks requiring greater sophistication within a common theme

· select and create materials which are different in styles and layout to cater for individual needs

· peer teaching/coaching

· give students supplementary tasks intended to broaden or deepen skills and understanding as extension for the most able.

· utilise group work where students take on different roles such as leader, recorder, researcher or reporter.

· ensure worksheets accessible in terms of length, layout and complexity to all

· discuss objectives, plans, materials and resources with support staff

· use support materials for some students, but not for others

· have a range of reference material available

· structure class and independent learning sheets to allow for differentiated responses

· use the students’ own interests to motivate learning, task placed within area of interest.

· ensure that when appropriate independent learning tasks are also differentiated

· using writing frames
(Please see the Gifted and Talented and SEN policies)

Personal Learning and Thinking Skills

An important aspect of personalised learning is equipping students with the learning and thinking skills that are necessary for them to: access the curriculum, achieve their full potential and become successful lifelong learners.
The 6 Personal Learning and Thinking Skills (PLTS) as identified in the National Curriculum are:

· Independent enquirers 

Students process and evaluate information in their investigations, planning what to do and how to go about it. They take informed and well-reasoned decisions, recognising that others have different beliefs and attitudes. 
· Creative Thinkers

Students think creatively by generating and exploring ideas, making original connections. They try different ways to tackle a problem, working with others to find imaginative solutions and outcomes that are of value. 
· Reflective Learners

Student evaluate their strengths and limitations, setting themselves realistic goals with criteria for success. They monitor their own performance and progress, inviting feedback from others and making changes to further their learning. 
· Team Workers

Students work confidently with others, adapting to different contexts and taking responsibility for their own part. They listen to and take account of different views. 
They form collaborative relationships, resolving issues to reach agreed outcomes. 
· Self-managers

Students organise themselves, showing personal responsibility, initiative, creativity and enterprise with a commitment to learning and self-improvement. 
They actively embrace change, responding positively to new priorities, coping with challenges and looking for opportunities. 
· Effective Participators

Students actively engage with issues that affect them and those around them. They play a full part in the life of their academy, college, workplace or wider community by taking responsible action to bring improvements for others as well as themselves. 

In order to acquire and develop fundamental concepts such as organising oneself, managing change, taking responsibility and perseverance, students will need to apply skills from all six groups in a variety of learning situations.

SEAL

SEAL is a comprehensive approach to promoting the social and emotional skills that underpin effective learning, positive behaviour, regular attendance, staff effectiveness and the emotional health and wellbeing of all students and staff. We will develop a whole Academy approach to create the climate and conditions that implicitly promote these skills and allow them to be practiced and consolidated.
Enrichment
At Chelsea Academy we believe that enrichment is an integral part of our students’ learning experience. Enrichment activities serve to give our students a fuller and more rounded educational experience, which builds their character as well as developing knowledge and skills. Students will benefit from a structured programme of both timetabled and extended enrichment activities.

Timetabled Enrichment Activities
· Students have the opportunity to learn about subjects or topics which are of particular interest to them.
Extended Curricular Activities
· The provision of clubs, societies and activities is designed specifically to extend learning beyond the classroom. Students’ experiences serve to build upon and enhance the content of timetabled lessons.

· After hours independent learning groups provide an opportunity for students to complete independent learning tasks on site. Students identified as underachievers or for whom the home environment is not conducive to study will be in particular encouraged to attend these sessions. 

Features of outstanding lessons
The starting point is the definition of a good lesson. In summary, this can be defined as a lesson in which:
· Most students make good progress
· Most know what they are doing and why
· Students behave well - little time is lost to behavioural issues
· The classroom is a friendly and safe place - relationships are good
· The teacher knows his/her subject and strategies for teaching it well; the teaching methods used are appropriate for the content
· The teaching is well-matched to the learners' needs; most are stretched by the teaching.

· The teacher encourages and praises frequently

·  Available resources (time, staff etc) are well deployed
· Assessment is regular and supports progress - most students know what they need to do to improve.

An outstanding lesson can be defined as one in which all, or nearly all, of the features of a good lesson are present, plus some of the following:

· All students are challenged and make good progress, especially those at the ends of the ability range and those who lack confidence; some make exceptional progress; a lot of ground is covered in the lesson but no student is left behind.

· Enthusiasm and enjoyment are features of the lesson throughout.

· The teaching is exciting and interesting (for example, through use of stimulating resources or other adults in the lesson); it may be inspired, although it doesn't have to be.

· All the students are involved in the lesson and all contribute in some form.

· Teaching methods are very well matched to the content and to the learners - some may be original or innovative; for example, content closely linked to students' experiences or to interesting practical situations.

· The teacher checks progress throughout the lesson; assessment is regular and helpful.

· Students evaluate their own and others' progress accurately and constructively.

· All students know how to improve as a result of regular and constructive feedback; where appropriate this is linked to national criteria or examination requirements.

· The teacher develops students' basic and other cross-curricular skills, for example, literacy, numeracy, independent learning and PSHCE.

· Students have easy access to, and make use of, additional resources, which they use independently to support or enhance their learning.

· Students go out of their way to help each other; they provide mutual support.

· The classroom is a lively and interesting place; it includes good displays of students' work (representing all abilities), things which give a subject specific flavour to the room, and annotated examples of levelled work used to support learning.
· Outstanding lessons do not need to be perfect, and even with a comprehensive list like this, it can be difficult to gauge where the line is between good and outstanding. When in doubt, the test is whether there is a constructive relationship between students and the teacher that produces a tangible air of enthusiasm and enjoyment, in which students can and do make outstanding progress. In addition it is important that Christian values are evident in both the content and delivery of lessons.

Monitoring and Evaluation

Learning and teaching principles and practices will form part of the Academy’s Monitoring and Evaluation Cycle. This includes formal and informal systems including lesson observation, peer observation, work sampling and feedback from students and parents.  Findings will inform the Academy’s ongoing development planning.

Policy Links

· The Behaviour for Learning Policy

· The Assessment and Recording Policy

· The Assessment for Learning Policy

· The Gifted and Talented Policy

· The SEN Policy
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